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Background and statement of the problem!—Communities similar to the 
one in which my project takes place usually have long histories of educational 
failure. The residents as a group have lower intelligence scores as mea- 
sured by nationally standardized tests, lower achievement scores in com¬ 
parison to national norms, àn inflated dropout rate, and serious problems 
related to under-employment.* 
From a sociological point of view, the failure to educate the nation 
2 
as a whole has a great deal to do with affecting the development. Educa¬ 
tional failure plus serious family disorganization among the lower income 
classes is the major factor which causes the children in those families 
3 
to become delinquent. In the long run, our sociétés losses are not only 
in economics and disruption of the social order, but also in the possi¬ 
bility of under-educating the talented and genius. The price is too large 
to be estimated and is far beyond the limit that our society can afford 
to pay. Our society cannot and must not neglect this educational failure. 
The Atlanta Board of Education was aware of these and other edu¬ 
cational deficiencies and accordingly, introduced the Educational 
*David E. Day, Ph.d., A Beginning (A mimeographed paper printed 
by E.I.P. Central Office, 1966), p. 1. 
o 
David J. Birdua, Sociological Theories and Their Implications 
for Juvenile Delinquency (Washington: U. S. Dept. of HEW*'Social Security , 
Adminis.^ Children's Bureau, I960), Chap. 1, 2, 5. 
•*Ibld. , Chap. 5 
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Improvement Program in the elementary schools in 1965.1 Experts working 
under the auspices of this project sought to find a way to improve the 
students' learning experiences. The project's purpose is to study, ex¬ 
plore, experiement, and demonstrate ways of improving the learning ex¬ 
periences of educationally disadvantaged children. The experts started 
their research from different angles by making use of different fields of 
specialty. 
The educators took the position of improving the current curricula. 
Psychologists' emphasis is upon children's emotional disturbances, mental 
rating, and some psychological factors which may block children's intellec¬ 
tual development. Social workers were searching to solve Individual and 
family social adjustment problems vhich seemed to affect and block the 
learning experience of children. They worked directly with the student, 
his parents, and his teachers. In their Initial attempt to combat the 
problem, the Project Committee selected three elementary schools having 
the characteristic of being located in community problem areas. One 
2 school selected was the M. Agnes Jones Elementary School. 
The researcher is a second-year student of social work in Atlanta 
University School of Social Work and was assigned for block field work 
placement at the M. Agnes Jones Elementary School. In this role he 
readily noted the prevalence of educational failures, particularly in 
reference to children with overt discipline problems. 
^Atlanta Education Improvement Project, EIP Urban Laboratory in 
Education (Atlanta Education Improvement Project, September 16, 1966), 
p. 1. 
2 
Atlanta University, Atlanta Public Schools, and Emory University, 
Urban Laboratory in Education (An introductory pamphlet published by 
E.I.P. in Atlanta, October, 1966), p. 2. 
3 
The principal of the M. Agnes Jones Elementary School, Mrs. 
Emellen M. Estes, expressed grave concern over the number of children who 
avoided the classroom by wandering around the building, fighting on the 
grounds, playing "hooky", or in other ways disturbing classes in session.1 
From a theoretical viewpoint, children who show such aggressive types of 
behavior find it hard to adjust to discipline of the traditional school. 
They bring them with them to the school environment, frustrations of family 
2 
life and failures in competitive situations. For many, their earlier en¬ 
vironments, i.e., being raised in a lower class family, fatherless, or in 
a non-parent care situation, do not equip them to perform according to the 
requirements and expectations of the middle-class school environment. 
Almost everywhere they turn in the school setting, they encounter demands 
which contribute to their awareness of cultural deprivation and lower 
self-esteem.3 They constantly search for compensation through physical 
struggles to be leaders of the group, insisting upon controlling play 
activities and, in many cases, attempting to dominate by physical 
threats.^ Their behavior causes much irritation and anxiety for teachers, 
and peers who come in direct contact with them. Their way of handling their 
social relationship is usually anti-social. Their behavior is offensive 
and evokes pain to its victims and disapproval from those around them.'* 
1 Conference with Mrs. Emellen M. Estes, Principal of M. Agnes 
Jones Elementary School, September 22, 1966. 
2Gordon Hamilton, Psychotherapy in Child Guidance (New York, 1947), 
p. 45. 
3David J. Birdua, p. 4. 
^Mandel Sherman, Basic Problems of Behavior (New York: Longmans, 
Green and Company, 1959), p. 176. 
5Ibid., p. 174-179. 
4 
They compose the majority of the problems in the school because of their 
non-improving behavior.1 Therefore, a great task of the school is how to 
help children with aggressive types of behavior to improve their relation¬ 
ship with their teachers, their classmates, and their friends, and to 
help them overcome their learning difficulties in school. This is a 
necessity among school officials. To meet the educational challenge of 
these children, one must begin with them. 
The researcher identified with the goals of the social work and 
with the M. Agnes Jones School's administration and staff and EIP's con¬ 
cerns was interestdd in determining if an Oriental judo physical training 
program might have any positive influence upon the children with aggres¬ 
sive types of behavior. 
Why judo can be used to help those children with aggressive type 
behavior.--Judo training programs are very popular in the schools of China 
and Japan.^ it appears admirably designed to resolve the problems noted. 
The general purpose of judo is the development of self-discipline and 
as such, it appears to be admirably designed to facilitate the resolution 
of many of the behavior problems mentioned in the preceding pages. The 
activity itself involves a complex system of physical and mental skills that 
3 
will help to produce both mental and physical fitness. Judo tea dies many 
possible uses of the body, but a great deal of emphasis is placed on 
strategy which can serve to develop thinking power. The skills developed 
1Everett W. Duvall, Personality and Social Group Work (New Yorks 
Association Press, 1943), p. 17. 
2 
Chan-Lon Hwang, The Historical Development of Judo (Twaiwan, 
China: Wen Kwan Press, 1959), pp. 1-8. 
3Ibid., pp-78-85. 
5 
in judo are seen by experts as being just as much of an art as a sport. 
It consists of hundreds of techniques with every movement having a definite 
meaning and purpose.1 Through the training, the instructor stresses the 
importance of acquiring complete mental control and concentration. The 
student learns to hold his temper, to use good judgment, to think con- 
2 
stantly, and to reach a quick decision. In this way, the goal is to 
acquire self-confidence, self-control, self-regard, discipline, and moral 
3 
responsibility. In short, the judo mat is a good place to get rid of 
hostilities and aggressions under controlled conditions and the dis¬ 
ciplined eye of a judo master.4 
Purpose of the study.—The purpose of this study is to determine 
the extent to which change occurs in the behavior of the aggressive 
children as a result of judo training at M. Agnes Jones Elementary School 
in Atlanta, Georgia. 
Hypothesis .—The major hypothesis of this research is: 
The judo training program is a significant factor in improving 
a child’s behavior in this study. 
Method of procedure.--This research is designed to set up an 
experimental group and a control group. The experimental group will 
receive judo training. Samples in the project will be boys, ten in 
^■Melvin Braverman, "RJJ for Juvenile Delinquency - Judo Training," 
Black Belt Magazine of the Martial Arts (St. Louis, Missouri: World Color 






number, five in each group, in an age range of 10-to 14. They were selected 
from the total number of 1,117 students at the M. Agnes Jones School.1 
The boys in both groups are of varied backgrounds with no prior experience 
in the art of judo. All of the boys in the experimental and control 
groups had some difficulty in adjustment as evidenced by frequent fights, 
wandering out of classrooms, hostility towards teachers, cheating, and con¬ 
stant academic failure in school. The procedure of selection was based 
upon the teacher's referral and the social worker's recommendations, 
according to the types of behavior demonstrated. 
There were twenty individuals selected for this purpose. Ten 
were eliminated. Those eliminated included two who were transferred to 
other schools soon after the selection, six female students who were 
recommended by the teachers through a misunderstanding of the qualifica¬ 
tion#, and two who were mentally retarded. 
A measurement scale is devised as a means of interpreting the sig¬ 
nificance of change that takes place during an individual's participation 
in the judo training group. An individual follow-up and observation plan 
was developed. Ten children in the Jones Elementary School were observed 
four days a week for a period of six months by ten first-year students of 
the School of Social Work of Atlanta University* Of the ten student 
workers, five came on Monday and Tuesday, and five came on Wednesday and 
Thursday. Each student worker observed two children, one in each study 
group. This standard of observation was devised in order to provide a 
possible measurement. 
Limitations of the study.— Due to financial difficulty, the 
1Thlso enrollment figure was secured from the principal's office, 
January 16, 1967. 
7 
school did not have money to purchase a sufficient number of judo mats and 
judo outfits. The study had a limited group of ten male children. It vas 
limited also by the fact that the sample of students vas purposely selected 
from only males vho demonstrated the stated types of behavior. 
Definitions of the terms.-- 
The aggressive child. The are varied definitions of an 
aggressive child. A definition of an aggressive vas selected from the book» The 
Aggressive Child, written by Fritz Redl and David Winemans 
They are the children who cannot meet the challenge of the 
tasks of everyday life without becoming a helpless bundle of 
drives. And among the vareigated impulses which they cannot 
curb and master, most vivid, most starkly sketched against 
whatever social backdrop forms the canvas of their life 
scene are the strivings and urges we have come to identify 
under the concept of hate.1 
Review of related literature.—A review of the literature available 
was made on the understanding of the nature of aggressive children, their 
behavior and their problems. Fritz Redl and David Wineman’s The Aggressive 
2 
Child demonstrated a successful attempt to apply what had been learned 
through the medium of psychoanalysis of neurotic children and adults to the 
youngsters with whom the usual channels and resources of treatment somehow 
did not seem to work. This book contains two major sections. The first 
part was entitled, "Children Who Hate." Redl and Wineman gave a very 
clear description of what is an aggressive child. The second part, 
"Controls From Within", gives an unusually clear description of the 
techniques which they applied in the study. Vivid examples illustrated 
^Tritz Redl and David Wineman, The Aggressive Child (Glencoe, 
Illinois: The Free Press, 1957), p. 23$. 
2Ibid. 
8 
each technique in detail. The experiences and observations on the basis 
of which this book is written, accordingly, have primarily been gathered 
in the framework of three projects: The Detroit Group Project, The 
Detroit Group Project Summer Camp, and Pioneer House. All of these projects 
placed their primary emphasis on methods of group treatment on aggressive 
children. 
Redl and Wineman successfully studied why children’s controls 
break down, how some of them defend themselves so successfully against 
the adult in their lives, and what can be done to prevent and treat such 
childhood disorganization. This study is too long for someone whose time 
is limited, but their detailed description of ego supportive method, which 
is very important in the treatment of the aggressive child, is done in a 
very appreciative manner.*- 
When We Deal With Children, written by Fritz Redl, is a book of 
selected writings that questions every aspect of established concepts and 
techniques in child therapy, education, child development, delinquency, 
2 
residential treatment, and parent and teacher education. 
The author, throughhis choice of selections, is trying desperately 
to make the reader aware of the short-comings of specialization in one 
particular discipline. Dr. Redl, however, recognizes that most of the 
progress that has been made so dramatically in recent decades in some 
fields could never have been made without specialization. 
In his book, Dr. Redl tries to bridge the gap that exists among 
^Howard J. Parad (ed«), Ego Psychology and Dynamic Casework (New 
York: Family Service Association of America, 1958), pp. 26, 43-48. 
2Fritz Redl, When We Deal With Children. Selected Writings 
(New York: The Free Press, 1966) 
9 
the various specialists. The book represents an attempt to familiarize 
such persons as classroom teachers, psychiatrists, group workers, case* 
workers, house parents, and others with some of the findings of discip¬ 
lines related to their area of professional concentrâtion. The sections 
of When We Deal With Children that are particularly relevant to the subject 
at hand are: "Ego Disturbances and Ego Support"; "Psychoanalysis and Educa- 
tlon"; "The Psychology of Gang Formation"; "The Treatment of Jtrvenile 
Delinquents;" and "Discipline in Classroom Practice". 
"Delinquency Prevention: The Size of the Problem", a paper written 
by Richard I. Perlman presents a very sharp picture of the size of the 
juvenile delinquent population from 1950 to 1958.* Perlman notes that 
the juvenile court delinquency cases increased 100 percent between 1950 
and 1958. This covers juveniles aged 10 through 17 years during an eight- 
year period. Perlman also notes that 1.7 million children are dealt with 
annually by the police for misbehavior, and most cases are not reported 
to the court. An interesting fact is the 1956-1957 FBI report of arrests 
of persons under 18 years of age was 16 per cent in cities with a popula¬ 
tion of under 25,000, while it was only 8 per cent in cities of 25,000 or 
more. Another interesting fact is that boys have more problems than girls. The 
boy's attitude, as described by Perlman, is hostile, defiant, and suspicious, 
which is aggressive. He is usually retarded in school work and in reading 
ability, and shows a chronic history of truancy. They come from homes 
^Richard I. Perlman, "Delinquency Prevention: The Size of the 
Problem," The Annuals of the American Academy of Political and Social 
Sciences. CCQCXII, (March, 1959); p. ,1-9 “ . 
10 
broken by death, divorce, or desertion, or homes lacking in understanding, 
self-respect, stability, affection, and moral standards 
CHAPTER II 
CLASSIFICATION AND ANALYSIS OF THE DATA 
Analysis of the data.—In the analysis of the data, the researcher 
relied upon statistical procedures to give the answer to the question on 
which this research was focused: Is there a significant association 
between a child's improved behavior and the Judo training program? 
Chi square was selected as the tool to test the significance of 
the association between the judo training program and the changes of be¬ 
havior because this technique enables the researcher to apply mathematical 
procedures to categories that are not strictly quantitative in all their 
aspects. Chi square also has the advantage of weighing every unit in 
the distribution proportionately to every other unit. In this study, 
the researcher's use of chi quare, thepercent level of probability, was 
adopted as the criterion of significance. 
Reporting and explanation of the data.— 
1. The marital status of the parents. In order to report and to 
explain the data collected over a six-months period in the M. Agnes Jones 
Elementary School, it is necessary to know a great deal about the people 
who have shaped the children's personality and reared them. Six out of ten 
of the children in the research sample come from a family whose mother is 
the head of the family because the father either walked out, or the 
parents are separated. Two families lack male figures because of the 
death of the father. Two children are being raised in foster homes. None 




MARITAL STATUS OF THE TEN CHILDREN’S PARENTS * 
Barents separated Father deceased, Single mother 
and mother Is head mother Is head Is head of the 
of the family of the family family 
* Information was secured from school principal's office, October, 1966. 
2. The attitudes of the parent toward their children 
Table 1 
ATTITUDES OF THE BARENTS TOWARD THEIR CHILDREN 
IN THIS RESEARCH SAMPLE * 
Type of attitude Number of parents 
Did not try to control 
their boys 2 
Unable to control 
their boys 8 
Total number 10 
* Information was collected between November 1, 1966 and December 20, 1966, 
from interviews of the head of the household of the ten children's families, 
by the first year students of Atlanta University School of Social Work assigned 
to field work in M. Agnes Jones School. 
13 
Before the judo practice started, the researcher interviewed the head of 
the household of the children's families. In two of the homes, the parent 
did not try to control her boy at all. They assumed a "don't care" attitude 
or "I don't try to do anything with him," and "he is big enough to take 
care of himself." Many of the parents recognized the fact that their 
boys presented behavior problems in school but were unsuccessful in 
coping with them. Most of the parents believed that their boys were 
being influenced by outside forces. One parent felt that outside in¬ 
fluences were giving the boy his "acting out" ideas, because she felt 
that the boy was not capable of thinking of such things himself. One 
parent interviewed did not know that her child was not in school. The 
following statement by a parent to the researcher on November 1, 1966, 
illustrated this: 
Thomas has tried and tried to stay out of school, but 
every time I catch him, I take him back. I had received 
a couple of letters from the school social worker and I 
had talked with her in my home. But the boy just 
does not like to go to school. I have seven children 
in the family, and I am on welfare. Their father never 
sends one penny back, even though he promised to do so. 
I have to go to work, and I do not have time to chase 
him around. I thought that he was doing fine this year 
because I did not hear anything from school. 
The researcher kniw that the school had sent notes to her but she said 
she did not receive the notes. From the above statement, the parent 
seemed to be quite aware of the fact that her child tried to stay out of 
school but she was unable to control her child. 
When the researcher asked for the parents' permission to allow 
their children to participate in the judo lessons, one parent was really 
concerned about it and asked many detailed questions about the course. 
The rest of them did not seem to care what the school did to their children. 
14 
3. Educational status of the parent 
Table 2 
EDUCATIONAL STATUS OF THE WtRBHTSoQE.NTHEF,CHILDREN OF THE RESEARCH SAMPLE * 
Amount of Education Number of Parents 
No schooling 1 
Completed second grade 1 
Completed fifth grade 5 
Attended high school 
but did not finish 3 
Total 10 
* Same footnote as for Table 1 
The parents of the ten children were poorly educated. (Me parent did not 
even attend school; one stopped at the second grade; five parents com¬ 
pleted the fifth grade; none of them completed their high school educa¬ 
tion. 
4. The family financial status 
Tabl*aSle ? 
FINANCIAL STATUS OF THE SAMPLE CHILDREN'S FAMILIES * 
Income Source Number of Families 
Welfare assistance 6 
Works as maid 3 
Income source not stated 1 
Total 10 
* Same footnote as for Table 1 
9 
15 
All the families in this study are lower-income families. Six out of ten 
are on welfare; the mothers of three children work as maids; and the source 
of one parent's income was not clear. This indicates that low income may 
be a factor in these children's problems. 
5. The Influence of judo training after the training period. 
Table 4 
THE MONTHLY TOTAL OF INCIDENCES OF CHILDRENS AGGRESSIVE BEHAVIOR 
PATTERNS DEMONSTRATED BY THE CONTROL GROUP AND THE EXPERIMENTAL GROUP 
OF THE RESEARCH SAMPLE DURING THE SIX MONTHS RESEARCH PERIOD 
Type of Group Research Month 
Experimental Group 
I 11 III IV V VI 
63 10 1 5 11 7 
Control Group 49 51 64 59 66 72 
Table 5 
THE INCIDENCES OF THREE TYPES OF AGGRESSIVE BEHAVIOR DEMONSTRATED BY THE 
CONTROL GROUP AND EXPERIMENTAL GROUP OF CHILDREN OF THE RESEARCH SAMPLE 
IN EACH MONTH OF THE RESEARCH PERIOD 
Month Type of Group 
Type and Number of In 









Experimental 24 22 17 
Control 12 14 23 
II 
Experimental 4 6 0 




Month Type of Group 
Type and Number of Inèldences 






in Experimental 1 
0 0 
Control 21 20 23 
IV Experimental 3 2 0 
Control 19 20 20 
' V Experimental 4 6 1 
Control i 20 22 24 
VI Experimental 0 7 0 
Control 15 30 27 
The judo training program vas designed to emphasize the change in three 
general aggressive types of behavior: cheating, disturbance of the 
classroom, and fighting. 
From Figure 2, page 1?, we can have a clearer picture about how 
these two groups functioned. The frequency of demonstration of aggres¬ 
sive behavior of the experimental group dropped to the bottom of the 
chart, and the control group went high and close to the top of the chart. 
Even though the freqency of demonstrating their aggressive behavior in 
both groups showed some variations, there is definitely a difference 
between these two groups. In other words, the reduction of aggressive 
behavior in the experimental group is apparent. 
17 
Figure 2 
THE CHANGE IN AGGRESSIVE BEHAVIOR IN THE CONTROL GROUP AND THE 
EXPERIMENTAL GROUP OF THE CHILDREN OF THE RESEARCH SAMPLE DURING 
THE SIX MONTH RESEARCH PERIOD 




THE TOTAL INCIDENCES OF THE AGGRESSIVE BEHAVIOR OF THE TEN CHILDREN 
DEMONSTRATED DURING THE SIX RESEARCH MONTHS 
_ 0 =* Observed Frequency 
XX - (0-E)2 E - The Corresponding Expected Frequency 
E 
Type of Group 













Control 104 (109.2) 129 (134.1) 128 (113.9) 361 
Total 140 172 146 458 
0 E E 0-E (0-E>2 df = (2-1) (3-1) 
E 
X2 - 9.4 
36 29.4 6.6 1.5 
104 109.2 93.2 0.3 P^-0.01 
43 46.1 -3.1 0.2 
129 134.1 -5.1 0.2 
18 30.7 -12.7 5.4 
128 113.9 14.1 1.8 
X? - 9.4 
From the result of chi square testing, there Is a significant association 
between a child's Improved behavior and the judo training program. There¬ 
fore we may say that the major hypothesis of this study can be accepted, 
that is, the judo training program can help children improve, who demonstrate 
aggressive behavior 
CHAPTER III 
SIGNIFICANT FINDINGS AND CONCLUSION 
Through six research months of working with the children, the 
result is satisfactory. The boys in the experimental group showed a 
definite improvement in their behavior. In the control group, the fre¬ 
quency of disruptive behavior pattern remained the same or showed a 
considerable increase (see Figure 2). One child in the control group was 
placed in the juvenile home of Atlanta, and another revealed a severe 
stealing problem.1 
However, in this research, the researcher should point out that 
judo was not the only means of solving the problems of these children. 
There were many other factors which played important roles in this re¬ 
search project. The full cooperation received from the principal of the 
school, the social workers, and the teachers, as well as the local brandi 
of the YMCA, all contributed a part of the success of this research pro¬ 
ject. From this six months' study of the children, the researcher feels 
that those beys in both groups are potentially good citizens. The depriva¬ 
tion of their environment and the lack of parental guidance keeps them from 
reaching this potential. 
The lack of control in the home may have been due to the parents' 
employment, which kept them out of the home most of the day; or their lack 
of education. The influence of the neighborhood in which the school is 
* Information was secured from M. Agnes Jones School social worker, 
Mrs. G. Alexander, February 24, 1967. 
19 
20 
located were demoralizing, and the boys spent much of their time socializing 
in that neighborhood. 
There were other reasons to cause them to demonstrate an aggressive 
behavior, such as the crowded school,conditions and lack of sufficient 
recreational and teaching facilities.1 The most important factor was the 
2 
lack of a male figure in the family. These combined conditions caused the 
3 
boys to leave the school and be in the streets unsupervised. The community 
did not have organized recreational activities to meet the needs of these 
boys. 
From these findings, the following recommendations are made: 
1. Parents should be helped by the social workers to find ways 
of dealing more effectively with their children. 
2. A community recreational center should be provided for a 
sufficient recreational program.. 
1Information secured from the M. Agnes Jones school principal's 
office, October 22, 1967. 
^Florence Hollis, Casework (New York: Random House, 1964), 
p. 11, 43, 160, 251. 
3 
Report on Activities of the School Social Worker in the Atlanta 
Public School System (September, 1965 through February 1966), E. Virginia 
Upson, p. 8, 10-12 
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